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I say, “Students, look at this next slide. We have some steps and a passage. Watch care-
fully. I’ll analyze part of it, and you’ll analyze the rest.”

The students can read the first step, so I don’t pre-read. I say, “Touch step 1 on your 
page.” I wait a moment for students to locate it on their handout, and say, “Let’s read the 
first step together. Ready? Go.”

The class reads chorally, “Read the question and identify the inference (circle).”

 “OK. We’re going to read the question.” I point to the word Anita in Question 1 and say, 
“This word is Anita, a girl’s name. Say Anita.”

The class responds, “Anita.”

I continue, “Point to Question 1. Let’s read Question 1 together. Go.”

The class reads chorally, “Which words and phrases in the passage support the inference 
that Anita is running late to school?”

It’s hard to model any thinking here, so I just say, “The inference is stated at the end of the 
question: Anita is running late for school.”

I start to say, “We are identifying it . . .” but then correct myself. I don’t want to use 
pronouns. I want to say the new vocabulary as much as possible. (We have a saying at 
DataWORKS. Students will not use the new vocabulary more than you do.)

I want to model some strategic thinking. I say, “We are identifying the inference in the 
question just to remind us about the idea we are looking for while we read the passage. 
I am going to circle the inference: Anita is running late for school.” I push my remote 
clicker. The slide advances, and the inferenced is circled.

Draw inferences from text lesson. Step 1: Identify the inference.

I continue, “Circle the inference on your handout like I did on the screen.” The students look at 
the screen and down at their papers as they circle the inference on their handouts.

 “Check your partners to make sure they identified the inference on their page.” I wait 
while the students look to check their partner’s page. A couple of students hurry and 
circle the inference. One student has not circled the inference yet.

I say, “Chin-it. Hold up your papers so I can see you circled the inference: Anita is running 
late for school.”

The papers come up. All students now have the inference circled.

 “OK. Papers down,” I say.

I want to model more of my thinking about the connection between the concept of infer-
ences and what we are going to do.

 “Look up here,” I say, pointing to the third bullet in the Concept Development definitions 
on the top of the screen. (I already taught all these during Concept Development. I refer 
to them again during Skill Development because I want to teach conceptually, applying 
conceptual knowledge. In EDI we are not just blindly answering questions. We are using 
conceptual knowledge to do so.)

I read, “An inference is not written in the text. So I already know the passage will not say 
Anita is late for school, but there will be information in the text to support, or show, she 
is late for school.”

I continue, revealing my thinking, “The inference is about Anita, but I think the most 
important part of the inference is that she is late, not that she is going to school, but that 




