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 “Thank you, Jacob,” I say as he sits down.

I look around. “Students, keep your boards up. Emily, I see you have a different answer. 
Can you stand up and explain your answer?”

Emily stands and says, “The sentence supports the inference because she screamed.”

I inquire, “What do you mean by that?”

Emily answers, “She didn’t say ‘oh, no.’ She screamed ‘Oh, NO!’ She knows she is late.”

The word screamed was not underlined on my slide, but I agreed that it supports the idea 
that Anita realizes that she is late. I tell everyone to underline “Oh, NO!” and to underline 
“she screamed.”

Skill Development/Guided Practice with slow release of students.

I start a slow release. I say, “Students, read sentence 6 with your partner and write on 
your whiteboard any phrases that support the inference that she is late.”

As I call on students, they describe how phrases such as “jumped out of bed, threw on 
some clothes,” and “snatched her backpack” show she is late and in a hurry. The phrase 
“brush your teeth” does not support the inference of being late.

I have the students analyze sentence 7 on their own with no pair-share. I say, “Write yes 
or no on your whiteboards and any words that support the idea of being late for school. 
Write it and hide it. Don’t show your partner. Be ready to show me.”

We just saw a lot of techniques in the previous example: Internal Rule of Two, 
gestures, reading text, asking CFU questions, voting with whiteboards, justifying 
answers in complete sentences, and so forth. These are strategies that can be used 
day after day, year after year, in all lessons in all content areas.

Procedural Knowledge Lessons
The lessons we just saw were Procedural Knowledge lessons. Procedural Knowledge 
lessons teach how to do something, for example, how to round numbers. The 
language arts lessons were also teaching how to do something: how to recognize 
theme and how to support inferences.




