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I continue, “Underline and froze on your worksheet like I did. Check your partner to see 
that they underlined and froze.” The students look at each other’s papers. Some students 
direct their partner to hurry and underline and froze.

I check for understanding. “I identified the words and froze to support our inference that 
Anita is running late for school, and not some of the other words like blinked at the clock. 
I want Partner A to point to sentence 4 on Partner B’s worksheet and explain the words in 
the sentence that support the inference and the words that don’t.

 “You should be saying things like, ‘The words and froze support the inference because . . . ’ 
or ‘The words blank and blank do not support the inference because.’”

I wait while arms cross and the students pair-share. When the noise level of the talking 
dips, I give my attention signal and call on a random student, Josh.

Josh starts to answer. I cue him to stand up so the whole class can hear him.

He says, “And froze supports the inference because she sees the clock and knows she  
is late.”

I call on Madison. She adds, “Blinked at the clock isn’t the answer because it doesn’t show 
what time it is.”

I cue for vocabulary, “Can you say, blinked at the clock does not support the inference 
because . . . ?”

Madison restates, “Blinked . . . at the clock . . . does . . . not support the inference . . .  
because it doesn’t show the time is late.”

I paraphrase, “Yes, blinking at the clock shows she looked at the clock, but not that she 
realized she is late.”

I am ready for the students to do the next sentence, but I want a proper reading. I say, “I’m 
going to read the next sentence first. It is something Anita said, and we need to read it with 
emotion. I will read very loud for the first two words. Listen. “‘Oh, NO!’ she screamed.”

 “OK. Read with emotion.”

The students join in. “‘Oh NO!’ she screamed.”

I say, “Write on your whiteboards, yes or no. Are there any words or phrases to support 
the inference that Anita is late for school?”

I look around the room and see everyone writing yes on their boards. I add, “I see yes on your 
boards. Now write a word or phrase that supports the inference that Anita is running late for 
school. She has just looked at the clock. Explain to your partner. You should say, ‘Sentence 5 
supports the inference . . . ’ and then explain why. Partner B goes first.”

The students write their supporting words on their whiteboards. I call for chin-it. I look 
around and see a couple of different answers. I call on Jacob.

He stands and replies, “Sentence 5 supports the inference that Anita is late for school. 
She says ‘Oh NO,’ when she sees the time on the clock. She is worried.”

Draw inferences from text lesson. Step 2: Identifying evidence to support the inference.




